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Abstract

Speaking anxiety is a well-known issue faced by EFL learners and
can passively affect students’ oral performance. This study aimed to
investigate the factors that may increase or decrease speaking
anxiety among EFL learners and to identify the strategies they use
to reduce this anxiety. A mixed methods design has been employed
by using close-ended items and two open-ended questions
administered to 80 undergraduate EFL students. The findings reveal
that fear of making mistakes, limited vocabulary, difficulty in
retrieving the proper words, and when the teachers highly focus on
accuracy rather than fluency are the major sources of apprehension
and nervousness among the participants while speaking English
inside the classroom. In addition, the main strategies used by the
participants are: practicing English outside the classroom, using
fillers, paraphrasing, and teachers’ encouragement. The study
highlights the essential of creating supportive classroom and using
effective strategies to help students to manage their anxiety, enhance
confidence, and improve oral communication.

Keywords: EFL learners, FL anxiety, anxiety factors, anxiety
strategies.

1 Copyright © ISTJ b gine okl (3 gia
Al 5 o glall 4 sall dlsall


http://www.doi.org/10.62341/istj-vol38-2-mr09
mailto:h.krayem@zu.edu.ly1
mailto:koutharalmuteer@gmail.com

International Scienceand ~ VOlume 38 aaxd) gy pll Al il

Imtrwaational beimrs mad Taviasiags demraal

Jomoky ol Part2 s ey 2

Speaking Anxiety among EFL University Students in Libya: Factors
and Reducing Strategies

http://www.doi.org/10.62341/istj-vol38-2-mr09

) ) B Ljabaiy) a0l B (gl iaal) o) gl
Gt ly Jalgal) 2 punss

2yl dana g€ ¢ Tai€ juddl digus .
Ll = ) daludl gy = Lla) cluahll Ganl) aanslSY L drjlai) &3l ol
h.krayem@zu.edu.ly is sV} aull ¢ )i 31 gunc!
koutharalmuteer@gmail.com : s sSN1 3 clle bl a2

gdlal)
LIS Apalaty) Balll galatic Lggalsy Ay pee Al Auiaf daly Caaaill o8 gl e
G Aabal sda Caags L gadll DU o e ade USRS sl
Bl aleie o Gaaatl) ol gl e JE o w5 8 Al Jalsall Calasiud
128 (e Jliall gigaritions () cibaglmal) aas Al sl A< dudaiy)
Ollgung Aalae Al aladiuly Labidal) mgiall o W8 Jiag aanai alaie) 5 . il
AR Lplay) Galll aleis (e Grals Wl 80 e Al oda ik ¢ gike
(el dgyganag ¢ eUad) IS (ha Cagall Jia dalse Ao ol ciriS A
Al o S dS (paled) 585 ) ALaY L cdanliall GlalSll ¢ s jid digaiag
AL Gl ol Slial sal lally gl jaleas Sl e 2ed AU e Y
Jalall ¢y sliall Lgantion Al bl i) pal o i) ekl L L agylasy)
LS alasialy ¢l dendll 75l AalatY) A3l dejlas sdeds jull 138 (g
Jaly By g dseal o duball S5 ualaal) auaig cdebuall Balely ¢ gdal)
Ulad Slatlfinl Hladiuly ddisgiodl ARl HadnnY decly sS85 bl Jeadd
ealsill g Cants caguniils gl 139 cagaal il B3] e (DUl sae Lual

g gl
() Jalse Aaial) Aall) 58 cAa] A2 Lplaty) Al salaia ;AN clall)
Lol ban) i)

2 Copyright © ISTJ b gine okl (3 gia

A g glall 4 gal) Alaall


http://www.doi.org/10.62341/istj-vol38-2-mr09
mailto:h.krayem@zu.edu.ly
mailto:koutharalmuteer@gmail.com

International Scienceand ~ VOlume 38 ) B kI 50 e
Technology Journal Part 2 aaall - m

Akl g glall 4 gal) Al ISTJ}\Q

Speaking Anxiety among EFL University Students in Libya: Factors
and Reducing Strategies

http://www.doi.org/10.62341/istj-vol38-2-mr09

Introduction

Speaking skill is widely recognized as one of the most challenging
skills for language learners. In Libya, English is still considered a
foreign language (FL) in which it is not used in daily life, it is solely
used by students in an academic setting. Unfortunately, in the
teaching process most of the teachers are focusing on reading and
writing skills while speaking skill is given less priority. As a result,
many EFL students struggle to improve this skill to reach the point
of successful communication. This could be attributed to the strong
feelings of uneasiness and nervousness related to speaking FL
language. This psychological state known as FL anxiety, and has
drawn a lot of attention from both linguists and psychologists.
(Horwitz et al , 1986; Gardner et al, 1992; Al—Abed Al-haq, 2012;
Al-Sarari, 2014).

According to Horwitz et al (1986:127) FL anxiety within academic
and social contexts have been divided into three categories
“communication apprehension, test anxiety and fear of negative
evaluation”. It has been recognized as a crucial factor for Lowering
FL students’ motivation (Gardner, et al.,1992; Jain & Sidhu, 2013).
On the other hand, Ellis, (1999) stated that sometimes small amount
of anxiety is necessary to motive students to exert more effort to
fulfil the learning objectives- ‘facilitative’ anxiety.

Previous studies have shown that speaking anxiety may be affected
by various factors. These include, fear of making mistakes, fear of
negative evaluation, limited vocabulary, lack of confidence, large
class size, and strict error correction (Horwitz et al., 1986; Young,
Dolly Jesusita, 1991). These factors may cause learners to avoid
participation, hesitate, or feel uncomfortable when speaking
English. To address this problem, wide range of strategies have been
suggested by many scholars to decrease speaking anxiety, including
peer collaboration, increasing speaking practice, and support
classroom environment. He, Deyuan, 2017).

Despite the large number of research about speaking anxiety, many
studies have mainly concentrated on measuring the anxiety level or
the causes of anxiety rather than examining both factors that may
increase speaking anxiety and the strategies used by EFL learners to
reduce it. Thus, further research is needed to better understand these
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aspects. Accordingly, this study aimed to investigate the factors that
may increase or decrease speaking anxiety among EFL learners and
to identify the strategies they use to reduce this anxiety. In
particular, this Study aims to answer the following questions:

* What are the factors that may increase or decrease speaking
anxiety among EFL students at Abu- lIssa Faculty of
Education?

* What are the strategies could EFL students use to reduce
speaking anxiety?

Literature Review

Speaking is constantly identified as the most anxiety-prompting
skill compared to listening, reading, and writing. Speaking anxiety
in EFL contexts is a multifaceted psychological barrier
characterized by apprehension, tension, and fear of negative
evaluation when producing the target language, particularly in
classroom speaking tasks, Saeed, (2024). Driven by factors like fear
of mistakes, lack of preparation, and peer pressure, it often causes
diminished fluency, avoidance behaviour, and reduced confidence,
particularly in classroom speaking tasks Saeed, (2024). Nature of
Speaking Anxiety in EFL Contexts

Speaking Anxiety in language Learning

Foreign language anxiety has a multidimensional nature that makes
it hard to be defined accurately. Psychological, cultural, and social
factors affect this phenomenon. According to Shabani (2012: 2378),
this complexity refers to the broad scope of the concept which
ranges “from an amalgam of overt behavioural characteristics that
can be studied scientifically to introspecting feelings that are
inaccessible”. Also, it can be attributed to its distinct components as
proposed by Horwitz (1986: 128) “self- perceptions, beliefs,
feelings and behaviours related to classroom language learning
arising from the uniqueness of the language learning process”.
Language anxiety has been defined in Longman dictionary of
Language Teaching and Applied linguistics (Richards & Schmidt,
2002: 285) “as subjective feelings of apprehension and fear
associated with language learning and use”.
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Horwitz and Cope (1986: 125) stated that anxiety is “the subjective
feelings of tension, apprehension, nervousness, and worry
associated with arousal of the automatic nervous system”. Awan et
al (2010: 33-34) categorized the anxiety into three various types:
trait anxiety, state anxiety, and situational anxiety. The former is a
stable personality trait, the second refers to the anxiety felt in a
particular moment in time and the last to the feeling of nervousness
and fear felt at unfamiliar or stressful situations. M.Lui, & Hong
(2021) stated that when students feel anxious they show some
symptoms, such as sweating, palpitations, forgetfulness, and
trembling. Moreover, Ellis (1999) differentiated between facilitative
and debilitative anxiety in language learning. The first refers to the
type of anxiety which encourages and motivates learners to exert
more effort in language learning whereas the second negatively
affects students’ performance and may cause learners to avoid
learning situations.

Factors Contributing to Speaking Anxiety

Foreign language anxiety has been recognized as a significant factor
influencing second language learning. Identifying those factors is
crucial, as it enables educators to provide effective strategies to
address this issue. They could come from the student, the teacher,
or the learning environment. Young (1991) identified six sources of
language anxiety including anxieties of personal and interpersonal,
teachers' beliefs about language, classroom procedures, instructor
learner interaction, learner beliefs about language and language
testing. Lui (2006 :23-25) reported some causes of anxiety among
98 Chinese EFL learners. Which are: personality, lack of
confidence, fear of making mistakes, bad pronunciation, limited
vocabulary, complexity of a grammar, difficulty in recalling the
appropriate words, inability to organize the ideas, lack of familiarity
with topics, and fear of being passively evaluated. This appears to
be inclusive list and thus it was used in designing the items of the
questionnaire of this study (see appendix). In Thmuda’s research
(2014) about exploring the factors which prevent Libyan EFL
learners from speaking. He detected that fear of negative evaluation,
making mistakes, lack of confidence, and shyness as an effective
factors inhibiting students from speaking confidently and
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appropriately. Both Liu (2007) and Tanveer (2007) agreed that one
of the major sources of anxiety is the linguistic Factor, specifically
students’ lack of vocabulary and pronunciation deviation. Tanveer
pointed out that when students received direct negative feedback
caused by their pronunciation from their peers they felt stressed.
Furthermore, Tsui (1996) suggested that class size, excessive
correction task difficulty, teachers’ feedback style and teachers
highly focused on accuracy rather than fluency can intensify
students’ anxiety. Ultimately, Gardner and Maclntyre (1994)
revealed that anxiety overlaps with cognitive processing such as
overthinking, excessive self-monitoring, and difficulty organizing
thoughts in second language use specially in tasks that needs
spontaneous speech.

Impact of Speaking Anxiety on Learning

The influence of FL speaking anxiety on students’ learning
outcomes is multifaceted. Horwitz and Cope (1986) highlighted that
high level of anxiety reduces fluency, coherence and classroom
engagement. Similarly, a study by Kitano (2001) showed that
anxious learners might be reluctant to speak because they fear peer
judgment which limits their practice, development and this leads to
low self-confidence and decrease motivation. On the other hand,
Scovel (1978) distinguished between debilitating anxiety which
weakens performance and facilitative anxiety, which can boost it.
Thus, small amount of anxiety may increase students’ preparation,
motivation, and improve concentration.

Strategies to Reduce Speaking Anxiety

Research shows that learners use several strategies to handle
speaking anxiety. According to Huda (2018), learners should
families themselves with speaking English in their everyday life and
inside the classroom. When students are used to speak with their
friends or in small groups, they gradually build confidence and
reduce communication fear, which make them ready to present in
front of the class. Gardner and Maclntyre (1994) found that when
students prepare themselves and organize their ideas beforehand,
they can control their performance which helps them minimize
speaking anxiety. Additionally, positive self- talk is another
common Strategy by EFL learners who replace negative internal
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thought (e.g., I will fail) with supportive thought (e.g., I can do it)
Horwitz and Cope (1986). This shows how cognitive reframing
helps reduce FL speaking fear. Furthermore, Oxford (1990)
demonstrated that the use of paraphrasing, fillers, and hesitation
devices used heavily by learners to manage linguistic limitations and
help maintain the flow of the ideas while you are processing. Other
than that, teachers play a vital role in reducing students' speaking
anxiety. Huda (2018) stated that teachers should provide a safe and
comfortable classroom environment through encouraging the
students to speak in pairs or small group activities. Also, Tsui (1996)
emphasized that the correction style greatly effects students'
readiness to speak.

Research Methodology

The identification of the factors that contribute to FL speaking
anxiety and the reducing strategies used are central to both
classroom practice and research design. This study adopts a mixed
methods research design combining both quantitative and
qualitative approaches to provide an in depth understanding of a
research problem. Data were collected through a questionnaire
distributed via Google Forms. The questionnaire has been
developed based on two forms used by previous studies (Lui (2006)
and He (2017). The instrument consisted of 26 items in total: 24
closed-ended statements measured on a 5-point Likert scale
(ranging from Strongly Disagree to Strongly Agree), and 2 open-
ended questions. The closed-ended items were designed to quantify
participants’ levels of foreign language speaking anxiety. The open-
ended questions, on the other hand, provided space for participants
to elaborate on their perceptions, share personal experiences, and
describe the strategies they employed to cope with or reduce their
anxiety. As a representative sample, 80 undergraduate Libyan EFL
students were selected through purposive sampling procedures. For
the purpose of getting deeper and more comprehensible data, the
participants selection included semesters four, five and six at Abu-
Issa Faculty of Education as these students are involved in studying
speaking skills courses. Therefore, they are considered suitable for
investigating speaking anxiety.
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Results
Table (1): Factors Contributing to FL Speaking Anxiety
No. Statement
A Psy;:hological St_rongly Disagree | Neutral | Agree Strongly
actors Disagree Agree
| feel shy or 7 18 29 22 4
embarrassed 9% 23% 36% 28% 5%
when
1 .
speaking
English.

I am afraid of 2 8 17 37 16
making 3% 10% 21% 46% 21%
mistakes

2
when
speaking
English.
I lack 9 21 18 22 10
confidence 11% 26% 23% 28% 13%
when
3 speaking
English in
front of
others.
B L:cnguistic St_rongly Disagree | Neutral | Agree Sitreiglyy
actors Disagree Agree
Grammar 4 18 16 29 13
difficulties 5% 23% 20% 36% 16%
4 increase my
speaking
anxiety
My limited 2 5 18 35 20
vocabulary 3% 6% 23% 44% 25%
makes me
5

nervous when
speaking
English.

Poor 11 20 20 18 11
6 pronunciation 14% 25% 25% 23% 14%
makes me feel

anxious when
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speaking
English.

Cognitive Strongly Strongly
factors Disagree Agree

| feel nervous 2 6 15 35 22
when | cannot 3% 8% 19% 44% 28%
find the right
words to
express my
ideas.
I find it 4 12 14 37 13
difficult to 5% 15% 18% 46% 16%
organize my
8 thoughts
while
speaking

English.

I tend to 3 12 20 22 14
overthink 4% 26% 25% 28% 18%
9 while

speaking
English.

Instructional | Strongly Strongly
factors Disagree Agree

Large class 8 16 18 25 13
sizes increase 10% 20% 23% 31% 16%
my speaking

anxiety.
| feel nervous 2 7 13 37 21
when the 3% 9% 16% 46% 26%
teacher
11 focuses more
on accuracy
than on
fluency.

Disagree | Neutral | Agree

Disagree | Neutral | Agree

10

Unfamiliar 8 8 15 32 17
classroom 10% 10% 19% 40% 21%
discussion
12 topics
increase my
speaking
anxiety.
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E Social factors gt_rongly Disagree | Neutral | Agree STy
isagree Agree
I worry that 14 35 15 13 4
my 18% 44% 19% 16% 4%
classmates
13 may laugh at
me when |
speak
English.
I worry about 10 23 19 23 5
how others 13% 29% 24% 29% 6%
14 evaluate my
speaking
performance.

Table (1) above shows several key factors contributing to FL
speaking anxiety. In particular, the fear of making mistakes is
considered the most effective source of anxiety. Nearly half of the
participants (46%) agreed and 21% strongly agreed, pointing out
that worry about errors obviously inhibits oral performance. Limited
vocabulary is also a main concern for undergraduate students, with
44% of the respondents agreeing and 25% strongly agreeing that
restricted lexicon makes them anxious when speaking English.
Difficulty in restoring proper words were also reported with a
combined 72% of the participants indicating agreement and strong
agreement. Likewise, 46% of learners agreed and 26% strongly
agreed that they feel nervous when teachers focus heavily on
accuracy rather than fluency.

Other prominent sources involve challenges in organizing thoughts
(46% agreement, 16 strong agreement) and overthinking while
speaking (28% agreement, 18% Strong agreement). These findings
indicate that cognitive factors correspond with linguistic limitations
play a vital role in increasing learners' oral anxiety. On the other
hand, social apprehensions, like fear of being laughed at by
classmates (only 16% agreement and 4% strong agreement).
Nevertheless, concerns about peer evaluation are still found among
some students, as 29% agreed and 6% strongly agreed. This shows
that social factors appeared to be less influential, although they
remain exist in a few respondents.
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Table (2): Strategies Used by EFL Learners

MY Statement
Strongl
A | Social Strategies o y Disagre | Neutra | Agre | Strongl
isagre e | e y Agree
e
Practicing 1 2 5 31 41
speaking English 1% 3% 6% 39% 51%
outside the
1 classroom
increases my
confidence.
Working in 3 3 7 34 34
pairs or small 4% 4% 9% 41% 43%
2 | groups helps me
reduce my
Nervousness
Strongl
B Instructional y Disagre | Neutra | Agre | Strongl
Strategies Disagre e | e y Agree
e
| feel less 1 2 9 21 47
anxious when 1% 3% 11% 26% 59%
3 | teachers correct
mistakes gently
and indirectly.
A friendly 0 0 10 31 39
classroom 0% 0% 13% | 39% 49%
atmosphere
4 helps me feel
more
comfortable
speaking
English.
Teachers’ 1 1 6 31 41
encouragement 1% 1% 8% 39% 49%
5 reduces me
speaking
anxiety.
Cognitive Strongl | Disagre | Neutra | Agre | Strongl
C .
Strategies y e | e y Agree
11 Copyright © ISTJ Ak gina aoball (3 i
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Disagre
e
Preparing what 0 5 7 30 38
I want to say 0% 6% 9% 38% 48%
6 before speaking
reduces my
anxiety.
Positive self- 1 1 10 39 29
talk helps me 1% 1% 13% | 49% 36%
7 control my
speaking
anxiety.
I focus on 2 6 18 35 19
expressing my 3% 8% 23% | 44% 24%
8 ideas clearly
rather than
worrying about
mistakes.
Strongl
D Communication y Disagre | Neutra | Agre | Strongl
al strategies Disagre e | e y Agree
e
I use 0 7 15 40 18
paraphrasing 0% 9% 19% 50% 23%
9 when | do not
know the exact
word in English.
I use fillers (e.g., 0 5 14 42 19
well, um, you 0% 6% 18% 53% 24%
10
know) to keep
speaking.

Table (2) highlights strategies used by EFL Learners to mitigate
speaking anxiety. Practicing English outside the classroom emerges
as the most commonly accepted coping technique, with 51%
strongly agreeing and 39% agreeing that it increases their
confidence when they speak FL. Additionally, collaborative
activities, for instance, working in pairs or small groups are equally

efficient,

with 43% strongly agreeing and 41% agreeing.

Instructional strategies are also very helpful. For example, teachers'
encouragement plays a vital role in reducing students' nervousness,
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as evidenced by 51% of the participants strongly agreeing and 39%
agreeing. In addition, teachers' gentle correction and a friendly
classroom atmosphere support meaningful interaction and shape
students' comfort in oral performance.

Cognitive strategies are essential as well. Preparing in advance
before speaking is emphasized by 48% of the participants strongly
agree and 38% agree. Similarly, 49% agreed and 36% strongly
agreed that positive self-talk enables learners to manage their
speaking anxiety. Finally, communicative strategies were stated by
a large number of students to maintain fluency during oral tasks. For
instance, 50% agreed and 23% strongly agreed that they use
paraphrasing when they do not know the exact word in English
while 53% agreed and 24% strongly agreed that they use fillers to
maintain the speech.

Findings from the First Open-ended Question

What reasons do you think increase your anxiety when speaking
English?

The findings highlighted four major themes: linguistic limitations,
psychological factors, practice and communication factors, and
environmental factors with nine codes emerged from the analysis of
80 respondents.

Linguistic Limitations

The prominent theme emerging from the findings is the linguistic
factor, particularly lack of vocabulary and difficulty organizing
ideas while speaking. Many students explicitly indicated that they
feel nervous when they do not have enough words to express
themselves. For example, students 7 said, “lack of vocabulary”,
while student 39 stated that “my vocabulary is limited”. In addition,
others referred to difficulty relating to formulating their thoughts
during speaking. For instance, student 2 mentioned that “I cannot
organize my thoughts quickly” while students 53 and 61 stated that
they struggle to arrange their words while speaking. These
responses indicate that limited vocabulary and difficulties in
formulating ideas may interrupt the flow of speech which will
increase Learner's anxiety.
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Psychological Factors

It has been identified as an essential theme influencing students’
speaking anxiety. Many respondents reported fear of being judged
by others and fear of making mistakes particularly grammatical or
pronunciation errors. For instance, student 1 stated that “afraid of
making mistakes and speaking wrong” while students 21 and 23
clearly referred to “fear of making mistakes”. Other than that,
student 44 stated that “fear of judgment” whereas student 34
expressed that “the teacher's judgement and the eyes of society.”
Moreover, several participants also referred to personal
characteristics such as lack of self-confidence and shyness. For
example, student 31 illustrated that their concern may be related to
their personality as they are generally shy and afraid of talking with
others even in their mother language. Similarly, student 78
mentioned that low self-esteem combined with difficulty retrieving
appropriate  words makes speaking more demanding. These
responses reflect how emotional and personal factors can influence
students’ willingness to communicate in FL.

Practice and Communication Factors

Lack of speaking practice and communication difficulties during
interaction have contributed to students’ speaking anxiety. Some
students reported that their anxiety is due to limited opportunities to
use English in real life situations. For instance, student 8 indicated
that their anxiety is from “not practicing English enough” while
student 64 referred to lack of practice as a source of their
nervousness when speaking. Other respondents connected this issue
to learning conditions outside the classroom. Student 29 explained
that their anxiety is linked to limited vocabulary, and little practice
outside the classroom environment. Other than that, several
participants illustrated that they feel anxious when they fail to
interact effectively with others during conversations. Student 43
stated that “when the listener can't understand me” also student 65
reported that when you cannot be understood for the first time.
Therefore, these findings reveal that regular practice boosts
students' confidence and leads to effective communication in real
life situations.
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Environmental Factors

Classroom conditions considered another source of anxiety. It has
been emphasized by many students that teacher- related practice
boosts their nervousness during speaking activities. For example,
student 74 explained that direct corrections by the teacher during
speaking activities make me feel nervous while student 17 expressed
that when the teacher focuses heavily on them. In addition, other
respondents referred to situational factors such as oral examinations,
unfamiliar topics, talking in front of the audience, and large class
size. As can see in comments like " large class size" by student 5
and student 56 stated that " talking in front of the audience. Thus,
these conditions may increase the pressure on the students and make
them uncomfortable which will affect their confidence and
outcome.

Findings from the Second Open -ended Question.

What strategies do you personally use to reduce your speaking
anxiety?

The results showed four major themes: Cognitive and affective
regulation strategies, practice and social interaction strategies,
language development and communication strategies, and
avoidance with 7 codes arose from the analysis of 80 participants.

Cognitive and Affective Regulation Strategies

Numerous participants reported using self-encouragement, positive
self-talk, and relaxation techniques to manage their apprehension
when speaking English. For example, student 32 clearly said, “self-
confidence” while student 73 expressed that trying to be more
confident and not afraid of making mistakes. Others mentioned that
they keep reminding themselves that making mistakes is a natural
part of learning while student 4 explicitly said positive “self-talk™.
In addition, many students expressed that they use relaxation
techniques to calm themselves before speaking. For instance,
student 8 said “I take deep breaths to calm myself” while student 26
demonstrated that try to be calm and focus as if there is no one there.
These responses show that a large number of students actively try to
manage their emotions to reduce anxiety and maintain self-
confidence during speaking activities.
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Practice and Social Interaction Strategies

The analysis revealed that many students practice speaking
regularly and interacting with others help them reduce anxiety and
enhance their speaking skill. Several respondents highlighted the
essential role of practice such as student 1 said “practice a lot and
try to be confident” and student 4 stated that “practice speaking
regularly”. Moreover, other students indicated that practicing
English with classmates or friends can increase their confidence. For
instance, student 9 said “talking with friends in English” while both
students 12 and 67 claimed that practicing with partners or in groups
help them reduce their anxiety. Therefore, continuous practice and
social interaction play a significant role in helping students become
more confident and comfortable during speaking.

Language Development and Communication Strategies

Several participants indicated that improving their vocabulary and
language skills lead to feeling confident while speaking. For
instance, student 53 literally stated “improve my vocabulary” and
student 43 said “learning more about grammar and vocabulary”.
Furthermore, some students reported increasing exposure to the
English language through media and listening activities. For
example, student 7 said “listening to music or podcasts” while
students 57 and 34 mentioned that they watch TV series, movies or
videos and then imitate them. Additionally, a few students reported
using communication strategies during speech, such as hesitation
expressions, body movement or simple words to keep
communication. Thus those strategies help students to cope with
linguistic limitations and continue speaking even though they feel
unsure.

Avoidance or No Strategy

A few students stated that they do not use any particular strategies
to decrease their speaking anxiety whereas others refer to avoidance
behaviours. For example, student 2 said ‘stay away from talking
about topics or words I don't know” while students 31 and 8
emphasized that they do not use specific strategy, as shown in
responses “I don't have any strategy” and ““nothing”. These
responses suggest that although several students actively try to
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control their anxiety through various strategies, others might be
unaware of useful strategies or would rather avoid challenging
speaking situations.

Discussion

Various factors lead to activating FL speaking anxiety. The effect
of these factors usually makes the learners hesitate or avoid
speaking the target language and thus it is essential for the students
to learn how to reduce such uncertainties. The findings of this study
provide a common variety of FL anxiety sources and identify the
most appropriate strategies used by learners for alleviating
FL speaking anxiety among EFL learners.

The results indicate that the majority of students reported that the
linguistic limitations such as limited vocabulary, grammar
difficulties, and challenges in organizing ideas were the major
causes of anxiety. These correspond with Luis (2006), Awan (2010),
and Hurwitz (1986), who highlighted that limited proficiency level
boosts anxiety.

Psychological factors were also notable, many participants
indicated that fear of making mistakes, fear of judgment, and lack
of confidence are another source of speaking anxiety. The findings
align with Horwitz et al., (1986) and Shbani 2012). Who highlighted
those causes as a main element of language anxiety?

Short time of practice speaking English is also reported by the
students, for example student 8 said “not practicing English
enough”, which supports the total finding of 90% of participants
who agreed that practicing outside the classroom environment
increases students' confidence. This is consistent with Ellis (1999)
and Kitano (2001), who shed light on repeated practice and
interaction as an effective way of reducing students’ anxiety.

Environmental factors including large class size, immediate
correction, teachers’ focus on accuracy, and unfamiliar topics were
also important. The results show that 72% of total students agreed
and strongly agreed that they feel anxious when the teachers highly
focus on accuracy rather than fluency whereas 61% face anxiety
when dealing with unfamiliar tropics. These were supported by Tsui
(1996) and Young (1991). To sum up, the findings confirm that FL
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Speaking Anxiety is multifaceted, which corresponds with Gardner
and Maclntyre (1994).

The study also revealed that EFL students adopt various strategies
such as cognitive and affective, social, and communication
strategies. Many students reported using positive self-talk,
relaxation, and self- encouragement to manage their anxiety, which
aligns with The (2007) and Saed (2024) who prioritized self-
regulation as an efficient way to control language anxiety.

Practice and social strategies were also heavily used. 90% of the
students strongly agreed that working in pairs or in small groups and
practicing English outside the classroom may increase their
confidence and reduce their nervousness, which reflect what Ellis
(1999), Kitano (2001), and Huda (2018) believe. They emphasized
that when students familiarize themselves with English inside and
outside the class with their friends or peers can reduce their
communication fear and help them build confidence. 70% of the
participants agreed that paraphrasing and fillers used to
mitigate their anxiety, which reflect Oxford’s (1990) emphasis on
strategic competence. In addition, listening practice, using simple
language, and expanding vocabulary are also reported by the
students as other coping strategies. Interestingly, a few students
stated not using particular strategies or avoiding unfamiliar words
or topics. This shows the need for explicit strategy instructions, as
suggested by Young (1991) and Huda (2018).

Pedagogical Implications

The study findings have significant implications for language
teaching practice. It became a must the teachers employ strategies
to reduce apprehension and foster confidence as speaking anxiety is
considered to hinder learners’ communicative skill. A motivating
classroom environment is crucial, where learners feel safe to involve
in using the target language without fear of negative evaluation.
Moreover, teachers are recommended by the findings of this study
to get their students aquatinted to the anxiety-management
strategies. Training students in cognitive and affective techniques to
positively regulate their emotions can enhance self-encouragement,
and relaxation.
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On the other hand, classroom activities can include social and
communicative strategies, group work, role-plays which help
learners gradually involve in target language speaking
opportunities. In addition, curriculum designers and educators have
to consider learners’ proficiency levels when scaffolding speaking
tasks with adequate vocabulary support. Teaching development
programs should emphasize the importance of recognizing anxiety
symptoms and equip instructors with practical tools to address them.

Finally, By combining effective teaching practices with
awareness of learners’ emotional needs, it is very essential that
tutorial approaches balance linguistic instruction with psychological
support. Teachers can create situations that not only improve
speaking performance but also promote long-term communicative
competence and learner autonomy.

Conclusion

Speaking anxiety appears to be a severe issue for FL Learners and
has a remarkable influence on their development of speaking skill.
It is usually connected with feelings of uneasiness and apprehension
which guide learners to hesitate or avoid practicing the target
language. Inevitably, learners fail to achieve effective
communication.

The results revealed that speaking anxiety is a multifaceted
phenomenon, affected by linguistic, psychological, communicative,
and environmental factors. More specifically, fear of making
mistakes, limited vocabulary, lack of confidence, and teacher
related practices were recognized as the most serious sources of
anxiety.

On the other hand, the study showed that learners employ a range
of effective strategies to cope with speaking anxiety, containing
cognitive and affective Strategies such as positive self -talk and self-
encouragement, practice and social strategies (e.g., group work, and
practice outside the classroom), and communication strategies such
as using paraphrasing and fillers. Nevertheless, some learners
indicated a lack of awareness of anxiety- management strategies.

In summary, the findings highlighted the essential of creating a
supportive and stress- free classroom environment, where students
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feel encouraged to speak without fear of negative evaluation.
Additionally, teachers provide constructive feedback, use gentle
correction ways, and promote the use of effective learning
strategies.
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